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116-993 Princess St.  Kingston  ON  K7L 1H3  (Phone)  613-546-8524 

   

Website:  www.ldakingston.com         E-mail:  ldak@ldakingston.com 
 

Fall   2015  Newsletter  

PLEASE POST UNTIL JANUARY 15, 2016 

LDAK Fall Workshop Day 
 

Assistive Technology: The Tools To Support Students With Learning Disabilities In 

Their Academic Journey 
 

Speaker: Todd Cunningham, C. Psych., Clinical and School Psychologist, University 

of Toronto 
 

Saturday October 24th, 2015            Time: 9 am - 3:30 pm               

St. Lawrence College, Kingston 
 

Motivating and engaging speaker and consultant, Todd Cunningham, will lead a day long session about  

assistive technology that can benefit students with learning disabilities. After years of working with  

students, parents, and educators, and as a user of the technology himself, Todd Cunningham has encoun-

tered the barriers that exist when using Assistive Technology. One of the primary challenges is the selec-

tion of the right Assistive Technology for the student. In addition to demonstrating a range of Assistive 

Technology, a method for matching these tools to the unique learning profiles of students will be taught. 
 

This workshop will be of interest to parents, students, educators, and other professionals who work with 

students with learning disabilities. 
 

REGISTRATION REQUIRED 

This event has been heavily subsidized in order to make it affordable for the community. 
 

For registration and additional information please visit our website at:  www.ldakingston.com 

 

 

STAY TUNED for news about our upcoming Assistive Technology Support  Program.  Keep your 

eye on our website, Facebook, and our mailing list! 
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GROUPS AND MEETINGS 

Quintilian Social  Club  
 

An opportunity to meet new friends and practice social skills in authentic social situations. 

 

Grades 3+   Contact Laura DeSousa, Director of Programming   613-542-0400      
 

www.quintilianschool.org         

The Reading Room: Intervention, Treatment, Success! 
 

The Reading Room offers school year support for struggling readers.  After school and online sessions are 

individualized to meet the needs of each student using multi-sensory, research based programs.  

 

For more information call: 613-328-0223 or email: info@thereadingroomonline.com  

LDA Kingston Upcoming Workshops  “FREE” 
 

Wednesday September 30th, 2015   7 - 8:30 pm     
 

Topic:  “Making Sense of Math” 
 

Presenter, Jade Gunn, is an Orton-Gillingham trained reading Therapist and  

Developer of the Yes! Math Program of the Reading Clinic. 
 

It’s an exciting new school year with many learning opportunities and most  

importantly to get on the right foot with math.  Many students avoid math as they 

feel it is hard and it doesn’t make sense.  How do we teach math in a way that high-

lights its inherent sense?  This talk is for parents and teachers of primary students to 

consider some key components that help students make sense with math. 
 

Topics include number sense, math language, math symbols and going beyond counting. 

 

 

Tuesday October 27th, 2015   7 - 8:30 pm 
 

                        Topic:  “Assistive Technology in the K-12 Classroom” 
 

Jill Gardner, Coordinator of Student Services, Algonquin and Lakeshore CDSB,  will give 

an overview of assistive technology used in K-12 classrooms within the ALCDSB. 

 

Everyone Welcome!  Pre-registration recommended.     

Info:    613-546-8524      ldak@ldakingston.com    www.ldakingston.com 

Ongwanada Resource Centre, Board Room (191 Portsmouth Ave, Kingston) 

 

http://webmail.ldakingston.com/imp/dynamic.php?page=message&buid=50777&mailbox=SU5CT1g&token=1sVkEf_MXj8maiUL14IdjA1&uniq=1441898686838#
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Reading Rocks:  Using Motivational Tactics to Support 

Children with Reading Disabilities 

An exciting new reading program that not only teaches, but also motivates children to read is making 

waves in southwestern Ontario. 

 

Reading rocks is a literacy intervention approach that is aimed at supporting children with reading disabili-

ties.  Reading Rocks was developed by Dr. John McNamara, Ashley Short, and Hilary Scruton.  Currently, 

through a partnership between Brock University and the Learning Disabilities Association of Niagara  

Region, Reading Rocks is offered widely throughout the Niagara Region each year supporting over 400 

children and youth with reading difficulties.  Hilary Scruton and John McNamara  presented Reading 

Rocks at the Educators’ Institute conference on August 27, 2014. 

 

Reading Rocks has been developed based on the latest research around the reading process and supporting 

vulnerable readers.  For the past several decades, researchers, practitioners, and concerned stakeholders 

have worked to establish effective interventions for vulnerable readers.  This work has culminated in firm 

understandings about the skill component areas where vulnerable readers struggle most significantly.  

Readings Rocks is designed to focus on three foundational literacy skills:  sight word vocabulary, phonics, 

and fluency—all skills recommended by the National Reading Panel.  In addition to foundation literacy 

skills, Reading Rocks is an intervention approach that uses motivational tactics to engage children in the 

reading process.  Specifically, Reading Rocks has children use tactics such as task understanding, goal set-

ting, graphing, and monitoring.  These tactics are designed to actively engage children in their own learn-

ing.  This active engagement will allow children to recognize their own progress and achievement.  By 

combining traditional literacy with motivational tactics, Reading Rocks aims to bolster children’s motiva-

tion and increase their reading achievement to support long-term reading success.  Reading Rocks recog-

nizes that within the spectrum of motivation there are several tactics that can be used to bolster children’s 

motivation and increase their reading achievement.  Specifically, within each instructional block  

(i.e. phonics, sight word instruction, etc.)  Reading Rocks engages a number of motivational tactics that 

promote self-regulated learning skills.  The motivation tactics are engaged through the use of instructional 

workstations that tutors design and tailor to each child’s needs. 

 

The Reading Rocks approach is designed to be delivered in a series of one-hour instructional sessions.  

Each session should be broken down into four 15-minute instructional blocks each corresponding with one 

literacy-based instructional component.  For example, a one-hour session could include a 15-minute block 

of phonics, followed by a 15-minute block of sight work vocabulary, a 15-minute block of reading fluency, 

and conclude with a 15-minute block of reading appreciation. 

 

The purpose of the 15-minute block structure is twofold.  First, research has demonstrated that short, inten-

sive instructional sessions (10-15 minutes) are more effective than longer sessions.  Second, the 15-minute 

block structure in Reading Rocks is designed to be motivational.  Within the program, children set out to 

meet instructional goals within set time periods.  This process encourages children to engage with the task 

vigorously in order to meet their defined goal.  Goal setting is utilized as an important tactic for motivating  
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Reading Rocks:  Using Motivational Tactics to Support 

Children with Reading Disabilities (Cont’d) 

children to engage within their own learning in order to meet their goals.  An important aspect of the goal 

setting process in Reading Rocks is that goals are collectively developed and set by both instructors and 

children.  Goals are deliberately set to be challenging yet attainable allowing children to feel a sense of 

accomplishment when goals are met. 

 

The process of bridging a model of reading remediation and self-regulated learning holds important impli-

cations.  First, research suggest that struggling readers often lack the self-efficacy to engage in the reading 

process.  Following this, it is reasonable  to expect that struggling readers are generally less motivated to 

engage in reading tasks.  This is problematic in that vulnerable readers are learning alongside strong readers 

who are engaging with reading tasks.  The differences in “willingness to engage”  can create long-term 

gaps in achievement that are difficult to overcome.  However, by improving struggling readers’ self-

efficacy and engaging their motivation through tactics such as those utilized in Reading Rocks, children 

may be more likely to engage in reading, and thus, progress through the reading process. 

 

Reading Rocks has been met with great success across the Niagara region.  The developers of the approach 

have collected achievement data from participating children for several years and children have consis-

tently demonstrated significant gains in their reading levels after an eight-week session of Reading Rocks.  

Reading Rocks is now in the process of being disseminated widely in schools and learning disabilities asso-

ciation networks throughout the province.  For more information on the program please contact Ashley 

Short at ldaniagara@cogeco.net 

 

 

Reprinted with permission: LDAO Communiqué    

By Hilary Scruton 

Volunteers Needed  
 
 

 LDA Kingston  is seeking to build our volunteer base for our Charity Bingos. 

  

All volunteers must attend a 1.5 hour bingo information session prior to volunteering for any  bingo  

sessions.  Volunteers must be at least 18 years old. 

  

The bingos are held in a quiet, smoke-free environment on Montreal Street and the session is 2 hours in 

length.  Volunteers work in pairs from our organization.  The volunteer’s  main job is to call back  winning 

card numbers.  Volunteers do not sell cards or handle any money.  Volunteers may participate at  their con-

venience. 

If you are interested, please email Lana at:     ldak@ldakingston.com 
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New Survey Report on LDs in Canadians 15 years and older  

Statistics Canada 2012 

Statistics Canada has released a summary report on results of the 2012 Canadian Survey on Disability (CSD). In this 

survey, adults (15 and older) with a learning disability were identified as those who answered the question “Do you 

think you have a condition that makes it difficult in general for you to learn? This may include learning disabilities 

such as dyslexia, hyperactivity, attention problems, as well as other conditions” or “Has a teacher, doctor or other 

health care professional ever said that you have a learning disability?” The frequency and severity of their difficulties 

with daily activities were also taken into account in including the respondents as having a learning disability. (Note: 

respondents with intellectual disabilities might not have been screened out, if they reported themselves to have a 

learning disability.) 
 

The prevalence of learning disabilities ranged by age from 2.0 % to 3.1 % of the population, with an average of 

2.3%. Learning disability rates among men and women were not significantly different. 96.3% of respondents who 

reported a learning disability also reported at least one other type of disability. 
 

EDUCATION 

Among the respondents who were currently not attending school, 33% had not completed high school but 35.6% had 

completed postsecondary education. Among those who currently were in school or had recently been in school,  

almost all (97.8%) stated that their disability directly impacted their educational experience. The most common  

impacts were taking longer to achieve education milestones, changing their choice of courses or career, and taking 

fewer courses. Many also reported social difficulties, including being avoided or excluded, and being bullied. 
 

51 % of respondents who recently attended school required some sort of ‘education aid or service’. Of these, 93.3% 

stated that at least some of their needs had been met, while 6.7% felt that none of their needs had been met.  Most 

respondents (about 30 – 40%) named extended time for tests, help from an aide or tutor and/or modified courses as 

needed supports, while fewer (about 8 – 13%) said they needed technology supports such as such as specialized soft-

ware, recording devices, and audio/e-book devices. However, when asked about learning disability-specific aids and 

devices, such as computers with voice recognition, about 32.8% stated they needed at least one type of learning aid, 

and of these 41.1% reported this need was not met, usually because the cost was too high.  
 

EMPLOYMENT 

Only 39.1 % of respondents in the 25 to 34 age group and 37.5 % in the 35 to 44 age group were employed. (Note: 

these figures seem low, and may reflect the fact that respondents with intellectual disabilities who identified as hav-

ing learning disabilities were not screened out.) The most commonly cited deterrents to entering the labour force  

reported by adults with a learning disability were inadequate training or experience, a lack of locally available jobs, 

and having been unsuccessful in the past. Of those employed, 39% required modified work hours. Among those with 

employment income, median employment incomes for adults with a learning disability were less than half for those 

without any disability ($16,500 and $34,400 respectively). 
 

The Statics Canada report concluded that: 

“Adults with a learning disability experience difficulties with many aspects of their day to day lives. Poorer 

educational outcomes, relative to adults without any disability, can be observed for all ages. Lower levels of 

education and training translate to employment disadvantage and labour force discouragement, and in turn 

much lower levels of income and higher levels of reliance on government transfers. Furthermore, their learn-

ing disability is likely to be one of several disabilities, which in combination, may negatively influence their 

education and employment experiences.”    

The screening process of this survey may mean that the sample of respondents counted under learning disability may 

have been too broad; nevertheless the results show that there is a long way to go in improving the outcomes of  

individuals with learning disabilities. 
 
Canadian Survey on Disability, 2012 – Learning disabilities among Canadians aged 15 years and older, 2012 (LDAO) 

http://www5.statcan.gc.ca/olc-cel/olc.action?objId=89-654-X2014003&objType=46&lang=en&limit=0
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Back to School - Positive Excitement or Negative 

 If your child struggles with a learning disability, ADHD or other learning exceptionalities, the ex-
citement of back to school time may be lost to the anxiety and apprehension that come with new 
environments, new people and changes in routine. From scheduling, to snacking, to getting 
enough Zzzzzz’s, consider these suggestions to ease the transition back to school and turn  
anxiety into excitement.  
  
Organization and Schedule 
  

A daily schedule can be your best friend when parenting children, especially children with learn-
ing exceptionalities. The predictability of a daily schedule can help curb impulsive behaviour. The 
boundaries of the schedule can help maintain order. Find a daily schedule that works for your en-
tire family, one that schedules in homework time, meals, play time, quiet time, exercise, and sleep 
(don’t forget family time together when possible). Finally, make sure everyone in your household 
is aware of the schedule and respects it. This will allow your child to work with minimal distrac-
tions and also enjoy quality down time with parents and other family members. 
  
Nutrition and Food 
  

A healthy start to each day can help your child and your entire family stay happy and healthy.  
Nutritious food choices, especially at breakfast time, will give your child a full belly and help them 
focus on the tasks ahead. Pack healthy snacks and send them to school with your child so they 
have fuel to take on the day’s challenges. There are also many trigger foods that may contribute 
to your child’s inattentiveness and lack of focus. Avoiding sugars, certain dyes, and other triggers 
can benefit your child and your entire family. 
 

Sleep 
  

Falling asleep and getting a good night’s rest is often a struggle for children with ADHD and other 
learning exceptionalities. Making bedtime stress free for you and your child ties back to organiza-
tion and scheduling. By following a bedtime routine, and creating some consistency around this 
winding down process, you can help your child ease calmly to sleep. Start earlier in the evening 
by removing noisy distractions, dimming lights, and starting to direct your child toward calming 
activities. Consider a nightly warm bath as a way to unwind your child. Another activity that can 
be done as a family is evening yoga or meditation. A good night’s sleep will set your student up 
for a more productive and focused next day. 
 

Ease into change  
 

While all change can be stressful for children, it can be even more jarring when it is   abrupt. Ease 
into changes you want to make in scheduling, organization, food, and sleep. A steady transition is 
better than a sudden change. Don’t feel that you have to change everything overnight or even 
during the first week of school. Slowly incorporate the changes you want to make, be consistent 
and maintain your stamina. Eventually everyone will be comfortable with his or her new routines 
and habits.  
Sources: 
 http://www.brainbalancecenters.com/blog/2013/02/adhd-and-school-planning-for-success/ 
http://www.empoweringparents.com/5-back-to-school-tips-for-your-adhd-child.php 

http://www.brainbalancecenters.com/blog/2013/02/adhd-and-school-planning-for-success/
http://www.empoweringparents.com/5-back-to-school-tips-for-your-adhd-child.php
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Reading, Writing & Math Tips from The Reading Clinic 

Reading Tip:  Kissing Cats and when to spell with K or C!  
 

Both the letters c and k represent the same sounds, so how can we help our kids figure out 

which one to use when they’re spelling? 

At the beginning, and middle of words, teach them to always use a ‘c’, UNLESS the next letter 

is an e,  i, or y, then you’ll need to use a ‘k’.   Like in the words: cat, cup, cost, clap   and kiss, keep, stinky, skip.   

The letter k is only used in front of an i, e, or y. 

We call  i, e, and y, the ‘watch-out’ vowels, because we have to watch for them, and know that they will change c 

from a hard sound (cut, cap, cop) to a soft sound (cent, city, fancy). 

When spelling, have them leave a blank for the c or k, and spell the next letter before they decide which one to 

use...”_______ey, Oh, that next letter is an e, I’d better use a K for key.” 

If you think of the phrase: “Kiss Ken’s Stinky Cat” it will help you remember to use a k in front of the letters i,e, 

or y, and otherwise, use a ‘c’. 

(Jennifer Harrison is an Orton-Gillingham trained Reading Therapist and co-developer of the Yes! Reading  

Program) 
 

Writing Tip: Solving the confusion between ‘are’ and ‘our’ in our children’s writing. 
 

It starts with oral language. As English speakers we get lazy in our speech, and these two words (are/our) can 

sound alike. When young children hear these words pronounced alike, then they spell them alike when writing. 

‘Are’ is the present tense verb form of the ‘to be’ verb. Example: We are the champions. Pronounced like the 

letter name ‘R’. 

‘Our’ is a possessive pronoun. Example: This is our house. Pronounced like the word ‘hour.’ 

Explaining the difference in usage with examples will help children understand the two different words. Also,  

encourage the difference in pronunciation so children will hear the difference for themselves when they are  

writing! 
 

 (Catherine Oakley is a retired teacher with a Specialist in Special Education and developer of the Yes! Writing 

Program) 
 

Math Tip:  Mental Math 
 

Students can be taught rounding numbers and compensation strategy to make mental math easier. Below is an  

illustration to show how to add two big numbers using these two skills. 

37 + 95 = 

        ↓ 

37 + 100 = 137 (round the bigger number 95 to 100 to get an approximate answer) 
 

To get to the specific answer, ask the student if the approximate answer is more or lower than if he has just added 

37 + 95 without rounding up? 
 

If it is more, ask the student where the extra amount comes from? 

Help him to see it came from rounding up 95 to 100. 
 

Ask the student how much more is added in the approximate answer? 

Help him to see it is 100 – 95 = 5 
 

We then introduce the compensation strategy to the student.  Teach the student, if he has put in more into the  

approximate answer, he should now take it out to get to the final answer.  Point out to him that since he has added 5 

more to the approximate answer, he should take 5 out from the approximate answer.  Therefore his final answer 

will be, 

 ↓ 

137 – 5 = 132    
 

 (Jade Gunn is an Orton-Gillingham trained Reading Therapist and developer of the Yes! Math Program)  

   ©The Reading Clinic   www.thereadingclinic.ca 
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L. D. A. K.  EXECUTIVE 

 

2015 - 2016 

 

President  Gail Eaton-Smith 

Past President              David Williams 

Vice President   

Treasurer           Pat  Dudley 

Secretary               

Members              Bill Cormier 

at  Large   Lynn Sadlowski                                                                     

        

                                   
                                    

            
 

RESOURCE CENTRE HOURS 
 

Tuesday-Wednesday-Thursday 

 

11 am—3 pm 
 

(or by appointment) 

 Saturday & Sunday Closed 

 

Resource Centre Co-ordinator  
Lana Greenwood 

 

 

 

Disclaimer 
 

 

THE LEARNING DISABILITIES ASSOCIATION 

does not endorse or recommend any of  the 

facilities listed or any of the methods, 

programmes, products or treatments offered by 

such facilities. 
 

Our aim is to keep the community informed about 

services and facilities that are available to people 

with learning disabilities. 
 

We urge consumers and service providers to 

review carefully any programmes and services 

listed in order to select those which will meet 

most appropriately the identified needs of the 

person with learning disabilities.  

 

Membership Application Form 

 

Name:_______________________________ 

 

Address:_____________________________ 

 

_____________________________________ 
CITY                    PROVINCE     POSTAL CODE  

 

 

Telephone: (H)___________  (W)__________ 

 

 

ANNUAL DUES:(Effective April 2/04) 

 

Family/Individual - 1 Year Fee -$50        
                                   

Student (1 Year Fee Only) -   $20    

 

Institutional  (1Year Only) -  $125   

 

Professional (Private Practices)  

                                1 Year Fee - $75      

                                   

I would like to volunteer to help with: 

 

   Fundraising    Membership 

   Publicity                Newsletter 

   Other  
 

 
 

Membership Advantages: 
 

subscription to Communiqué   

affiliation with local, provincial and national 

levels of LDA 

free information on learning disabilities 

free access to Kingston's resource centre and        

the lending library of LDA Ontario 

discount on LDA conferences 
 

        Please check this box if you agreed to receive     

your copies of Communique (provincial newsletter) 

by e-mail.        
 

Your membership is important in providing 

a stronger  voice within all levels of the 

Association. 
 

Please tear off and mail this form and cheque 

(made out to LEARNING DISABILITIES 

ASSOCIATION OF KINGSTON) to 

Learning Disabilities Association of Kingston  

116-993 Princess St. Kingston On  K7L 1H3 


